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L’épithéte «adoré», le choix des mots
« bonne humeur » et « générosité » mettent en
relief le portrait moral de I’oncle. Ces images
aparaissent et deviennent vivantes a 1’aide des
procédés stylistiques. Le roman est riche en
épitheétes, en comparaisons, en métaphores, ces
figures du style permettent de pénétrer dans le
monde des personnages et de l’auteur lui-

méme. Le choix des moyens stylistiques du
roman est détérminé par son contenu et par les
particularités du systéme artistique de Camus.
L’emploi des procédés stylistiques servent non
seulement a la révélation du logique du texte,
mais aussi a I’information émotionnelle,
expressive et esthétique.
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WAYS OF MOTIVATION IN LEARNING FOREIGN LANGUFGES

English  teachers never fail to
emphasize the value of developing speaking,
reading, listening and writing abilities.
Students should consciously realize that these
skills are learned for communication, not just
for examinations. There are some activities,
which are interesting and attractive for
students as they integrate the four skills in a
natural and spontaneous way. Their emphasis
is on fluency and the process rather than
accuracy.

Students are used to practising their
writing skills in English class. They do written
exercises, write compositions, summaries and
essays. However, they seldom involve
themselves in creative writing activities where
they state their own point of view. There is a
very good reason to suggest activities that
imply a personal involvement as the feeling of
becoming the main character of the plot can
lead to a further motivation in the learning of
the language. The following tasks may be
suggested to the students of different levels at
the English lessons:

1. «<A  poem»
advanced)

Teachers provide an example before
telling students to write their own poems about
their life, family, feelings, problems. They
should not be too long and difficult. Students

(Level: beginners to
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may type their poems or read them aloud with
some music.

2. «My life as a little kid» (Level:
beginners to advanced)

Students write a little book for children
about their own childhood and the funniest
things they remember. They think up an
interesting title and can even illustrate the
book with simple funny pictures.

3. «Letters and postcards from abroad»
(Level: beginners to advanced)

Students imagine their trip to the country
they like best. They write their friends or
teacher short letters and postcards from the
different places they visit on their way where
they describe the sights they saw, the people
they met, the food they ate, and all interesting
events happened to them.

4. «Book characters» (Level: beginners
to advanced)

Students are used to reading activity,
which is a way to test the knowledge of the
content. Doing this task they have an
opportunity to become the main protagonists
and rewrite (and then retell) the story from
their own point of view. They may also
become a character in the story and change the
plot.

5. «Autobiography»
intermediate to advanced)

(Level: low
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Students write about their own lives.
They may illustrate their autobiographies with
funny pictures they draw or with real
photographs. Students include descriptions of
people and places, biographies of family
members and friends, different dialogues.
They may only describe just one definite
period in their lives. Teachers should provide
examples of autobiographies of famous people
before starting this activity.

6. «My life as a famous character»
(Level:low intermediate to advanced)

Students imagine they are a famous
character. They can choose any person they
want and write about his/her life and time. It
means they should do some research in order
to be convincing. Then they speak about
themselves and answer the groupmates’
questions about the characters they represent.

7. My life as a dog» (Level:low
intermediate to advanced)

Students select their favourite animal (it
may be also the character from the book) and
impersonate it. Before starting this activity
they should also do some research about the
life and habits of the animal they have chosen.

8. «A problem» (Level: intermediate to
advanced)

Students write stories consisting of
several chapters, which may contain some
problems. Students are protagonists and
describe their own feelings and emotions.
Then they are to tape this story and exchange
it with another student. They listen to each
other’s stories and give advice or comments on
their friend’s troubles. In conclusion the
students discuss the provided solutions in a
round-up session.

9. «Funny alphabet»

Students choose words starting with each
letter of the alphabet and name, for example,
wild or domestic animals (alligator, bear,
chimpanzee, etc.) until they complete the
whole range of letters. Sometimes they may
look up the word in the dictionary. Then they
may tell a joke, an anecdote or mention a
proverb or an idiom, connected with this word.

10. «Newspaper clippings» (Level:
intermediate to advanced)

Students choose an article from an
English-language newspaper, which contains a
photo, and become the protagonists of the
events reported. They may also act as a
witness to the events described. As a variation,
they can act as journalists reporting this piece
of news. They rewrite it with new dialogues,
data, charts or other new information. They
can tape it for a radio programme or act as a
newsreader presenting the report for TV news.

1. «To be or not to be» (Level: high
intermediate to advanced)

To be, or not to be, - that is the question-

Whether ‘tis nobler in the mind to

suffer
The slings and arrows of
outrageous fortune,
Or to take arms against a sea of
troubles,
And by opposing end them? - To die, - to
sleep,-
No more; ...
(Hamlet, Act 111, Scene I)

Hamlet’s lines are well-known and can
be used as an example for this activity.
Students write a monologue about their
problems, feelings, doubts with as many
questions as possible. A funny variation of this
exercise is to write a hilarious monologue
about a simple problem, for example, defeat at
the competition or a bad weather, which spoils
the weekend. A monologue could start as
follows: «To cry or not to cry, that is the
question». Students can act out their
monologue or tape it.

English newspapers also can be used to
teach many aspects of language and
communication skills. Both quality papers and
tabloids contain news, editorials, information
about politics, sports, art, music and literature,
there are family pages and business sections,
classified advertisements and announcements
of births, anniversaries and weddings. All this
can be of great help in teaching formal and
informal varieties of the English language:
editorials and feature articles provide topics
for discussions, letters to the editor can
demonstrate good examples of letter writing,
reports on court proceedings illustrate
questioning techniques. Different articles can
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provide material for grammar study and for
teaching various types of writing, such as
description, analysis, and they provide models
of written forms: paragraphing, introduction,
key sentence, conclusion, etc. The higher is the
quality of newspapers, the better language
teaching aids they contain.

Newspapers can facilitate English
language teaching and learning, but it is
impossible if they use incorrect expressions
and forms of the language. There is certainly
no better agent of good language teaching than
the language teacher himself/herself. He/she
encourages his/her students to talk, it may be

pair work or group work, when students can
concentrate on the process of communicating,
rather than worry about the right use of
vocabulary or grammar structures. It is a time
when fluency takes precedence over accuracy
and the teacher need not correct every single
mistake. The teacher needs to consider time,
level, content, structures of language, potential
problems, organization, and so on. The
structures involved could be question forms,
future, conditionals, the functions could
include suggesting, agreeing or disagreeing,
persuading. Then such well-plann d activities
will be successful.
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ACTPAJIBHUM KYJIbT Y MI®OIIOETUYHINA MOJEJII CBITY
MHUTIIB ITPUAYHAB’SA

Onez Tomuyk
K. Qinon. H., doyenm

I3mainbcbkutl OepacasHuli 2ymanimapuuil yHisepcumem

Ectetnunuii piBeHb JIPUKU MUTLIB
[Tpunynas’s (M. Bacunroka, B. Buxonuesa,
T. Ki6kano, B. PeBu, B. Cimeiika Ta 1H.) —
dakT oueBHIHUN 1 Ha CHOTOAHI BU3HAHUM.
[Ipo me cBiguaTh 1 HAYKOB1 JOCHIKEHHS
1HAMBITya bHUX I'paHel iX XyJ0KHBOIO CBITY,
i 3arampHa OLlIHKAa YHTAlbKOTO 3araiy, a
TaKO)X MiClle Ta poJlb y KYJIbTYpHO-
MUCTEIIbKOMY ¥ OCBITHBOMY JKUTTI Kparo.
KoxkeH i3 HUX CTBOPHMB BIIACHY XYIO0XKHIO
CUCTEMY, BHUSBUB 1HJAWBIyaJlbHUN TBOPUYUIL
NOYepK, 3acBIIUMB  aBTOPCBKY  BepCiio
rinore3u Oyrra. Ilpore He MoXxHa He
3ayBaXUTH, L0 YCiX iX 00’e¢AHye dYMMaio
CHUIBHUX 3MICTOBO-(DOPMOTBOPUYUX O3HaK. Y
bOMY DSy OUYEBUAHHUM TIIOCTa€ BHUpPA3HE
Miosoriuie  Aapo  00pa3HO-CHUMBOJIYHHUX
CTPYKTYp, IO 3aCBIIYy€ CHHTE3 KOJIB PI3HUX
TOPU30HTIB CHOPUMHATTS Ta BIIOOpa’keHHS
CBITY.

XyAO0KHE MHCIECHHS NPHUIYHAHCBKUX
NOoeTiB (PYHKI[IOHYe B THUIOJOIIYHOMY KOJIi
Mi(oJIOriuHO1 Teuii yKpaiHChbKOi moesii Apyroi
noyIoBUHU XX CT. ¥ MPOJOBKYE Ta PO3TOPTAE
ii  mipocopebky miHIO  (B.-1. AHTOHUY,
B. CBingzincekuii, M. [lpaii-Xmapa, panHil
I1. Tuuuna, M. Opecr, Irop ta Ipuna Kanunui,
T. MenbHnuykK, B. I'onnoGoposnbko,
I. MankoBu4 Ta iH.), MO il pemnpe3eHTYIOTh
NnoeTH «0Oe3MocepeIHbO-CIIOHTAaHHOTO, YacTO
HE0O €KTUBOBAHOIO, CYO’€KTHUBHOTO 1 THUM
0COOJIMBO TPHUBAOIMBOTO CBITOMI3HAHHS 13

CHIIEHUM MaHTEICTHYHUM, 3arajiom
Hatypdimocopcbkum  3abapBieHHAM» [,
c. 116].

[IpuHariHo HBOro MUTAHHS TOPKATUCS
asropu (I'. Paitbenrok, JI. PeBa-JleBmakona,
A. CokonoBa,  O. TomMuyk)  KOJIEKTUBHOI
MoHorpadii  «Ykpainceke IlpuaynaB’ss 'y
CBITJII TyMaHITapHUX JociiukeHb» (I3main,
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