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L’épithète « adoré », le choix des mots 
« bonne humeur » et « générosité » mettent en 
relief le portrait moral de l’oncle. Ces images 
aparaissent et deviennent vivantes à l’aide des 
procédés stylistiques. Le roman est riche en 
épithètes, en comparaisons, en métaphores, ces 
figures du style permettent de pénétrer dans le 
monde des personnages et de l’auteur lui-

même. Le choix des moyens stylistiques du 
roman est détérminé par son contenu et par les 
particularités du système artistique de Camus. 
L’emploi des procédés stylistiques servent non 
seulement à la révélation du logique du texte, 
mais aussi à l’information émotionnelle, 
expressive et esthétique. 
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English teachers never fail to 

emphasize the value of developing speaking, 

reading, listening and writing abilities. 

Students should consciously realize that these 

skills are learned for communication, not just 

for examinations. There are some activities, 

which are interesting and attractive for 

students as they integrate the four skills in a 

natural and spontaneous way. Their emphasis 

is on fluency and the process rather than 

accuracy. 

Students are used to practising their 

writing skills in English class. They do written 

exercises, write compositions, summaries and 

essays. However, they seldom involve 

themselves in creative writing activities where 

they state their own point of view. There is a 

very good reason to suggest activities that 

imply a personal involvement as the feeling of 

becoming the main character of the plot can 

lead to a further motivation in the learning of 

the language. The following tasks may be 

suggested to the students of different levels at 

the English lessons: 

1. «A poem» (Level: beginners to 

advanced) 

Teachers provide an example before 

telling students to write their own poems about 

their life, family, feelings, problems. They 

should not be too long and difficult. Students 

may type their poems or read them aloud with 

some music. 

2. «My life as a little kid» (Level: 

beginners to advanced) 

Students write a little book for children 

about their own childhood and the funniest 

things they remember. They think up an 

interesting title and can even illustrate the 

book with simple funny pictures. 

3. «Letters and postcards from abroad» 

(Level: beginners to advanced) 

Students imagine their trip to the country 

they like best. They write their friends or 

teacher short letters and postcards from the 

different places they visit on their way where 

they describe the sights they saw, the people 

they met, the food they ate, and all interesting 

events happened to them. 

4.  «Book characters» (Level: beginners 

to advanced) 

Students are used to reading activity, 

which is a way to test the knowledge of the 

content. Doing this task they have an 

opportunity to become the main protagonists 

and rewrite (and then retell) the story from 

their own point of view. They may also 

become a character in the story and change the 

plot. 

5. «Autobiography» (Level: low 

intermediate to advanced) 
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Students write about their own lives. 

They may illustrate their autobiographies with 

funny pictures they draw or with real 

photographs. Students include descriptions of 

people and places, biographies of family 

members and friends, different dialogues. 

They may only describe just one definite 

period in their lives. Teachers should provide 

examples of autobiographies of famous people 

before starting this activity. 

6. «My life as a famous character» 

(Level:low intermediate to advanced) 

Students imagine they are a famous 

character. They can choose any person they 

want and write about his/her life and time. It 

means they should do some research in order 

to be convincing. Then they speak about 

themselves and answer the groupmates’ 
questions about the characters they represent. 

7. «My life as a dog» (Level:low 

intermediate to advanced) 

Students select their favourite animal (it 

may be also the character from the book) and 

impersonate it. Before starting this activity 

they should also do some research about the 

life and habits of the animal they have chosen.  

8. «A problem» (Level: intermediate to 

advanced) 

Students write stories consisting of 

several chapters, which may contain some 

problems. Students are protagonists and 

describe their own feelings and emotions. 

Then they are to tape this story and exchange 

it with another student. They listen to each 

other’s stories and give advice or comments on 

their friend’s troubles. In conclusion the 
students discuss the provided solutions in a 

round-up session. 

9. «Funny alphabet»  

Students choose words starting with each 

letter of the alphabet and name, for example, 

wild or domestic animals (alligator, bear, 

chimpanzee, etc.) until they complete the 

whole range of letters. Sometimes they may 

look up the word in the dictionary. Then they 

may tell a joke, an anecdote or mention a 

proverb or an idiom, connected with this word. 

10. «Newspaper clippings» (Level: 

intermediate to advanced) 

Students choose an article from an 

English-language newspaper, which contains a 

photo, and become the protagonists of the 

events reported. They may also act as a 

witness to the events described. As a variation, 

they can act as journalists reporting this piece 

of news. They rewrite it with new dialogues, 

data, charts or other new information. They 

can tape it for a radio programme or act as a 

newsreader presenting the report for TV news.  

11. «To be or not to be» (Level: high 

intermediate to advanced) 

To be, or not to be, - that is the question- 

         Whether ‘tis nobler in the mind to 
suffer 

         The slings and arrows of 

outrageous fortune, 

Or to take arms against a sea of 

troubles, 

And by opposing end them? - To die, - to 

sleep,-  

         No more;  … 

(Hamlet, Act III, Scene I) 

Hamlet’s lines are well-known and can 

be used as an example for this activity. 

Students write a monologue about their 

problems, feelings, doubts with as many 

questions as possible. A funny variation of this 

exercise is to write a hilarious monologue 

about a simple problem, for example, defeat at 

the competition or a bad weather, which spoils 

the weekend. A monologue could start as 

follows: «To cry or not to cry, that is the 

question». Students can act out their 

monologue or tape it. 

English newspapers also can be used to 

teach many aspects of language and 

communication skills. Both quality papers and 

tabloids contain news, editorials, information 

about politics, sports, art, music and literature, 

there are family pages and business sections, 

classified advertisements and announcements 

of births, anniversaries and weddings. All this 

can be of great help in teaching formal and 

informal varieties of the English language: 

editorials and feature articles provide topics 

for discussions, letters to the editor can 

demonstrate good examples of letter writing, 

reports on court proceedings illustrate 

questioning techniques. Different articles can 
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provide material for grammar study and for 

teaching various types of writing, such as 

description, analysis, and they provide models 

of written forms: paragraphing, introduction, 

key sentence, conclusion, etc. The higher is the 

quality of newspapers, the better language 

teaching aids they contain. 

Newspapers can facilitate English 

language teaching and learning, but it is 

impossible if they use incorrect expressions 

and forms of the language. There is certainly 

no better agent of good language teaching than 

the language teacher himself/herself. He/she 

encourages his/her students to talk, it may be 

pair work or group work, when students can 

concentrate on the process of communicating, 

rather than worry about the right use of 

vocabulary or grammar structures. It is a time 

when fluency takes precedence over accuracy 

and the teacher need not correct every single 

mistake. The teacher needs to consider time, 

level, content, structures of language, potential 

problems, organization, and so on. The 

structures involved could be question forms, 

future, conditionals, the functions could 

include suggesting, agreeing or disagreeing, 

persuading. Then such well-plann d activities 

will be successful.  
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ȺɋɌɊȺɅɖɇɂɃ ɄɍɅɖɌ ɍ ɆȱɎɈɉɈȿɌɂɑɇȱɃ ɆɈȾȿɅȱ ɋȼȱɌɍ  
ɆɂɌɐȱȼ ɉɊɂȾɍɇȺȼ’ə 

Ɉɥɟɝ Ɍɨɦɱɭɤ 

ɤ. ɮɿɥɨɥ. ɧ., ɞɨɰɟɧɬ 

Іɡɦɚʀɥɶɫɶɤɢɣ ɞɟɪɠɚɜɧɢɣ ɝɭɦɚɧɿɬɚɪɧɢɣ ɭɧɿɜɟɪɫɢɬɟɬ 

 

ȿɫɬɟɬɢɱɧɢɣ ɪɿɜɟɧɶ ɥɿɪɢɤɢ ɦɢɬɰɿɜ 
ɉɪɢɞɭɧɚɜ’ɹ (Ɇ. ȼɚɫɢɥɸɤɚ, ȼ. ȼɢɯɨɞɰɟɜɚ, 
Ɍ. Ʉɿɛɤɚɥɨ, ȼ. Ɋɟɜɢ, ȼ. ɋɿɦɟɣɤɚ ɬɚ ɿɧ.) – 

ɮɚɤɬ ɨɱɟɜɢɞɧɢɣ ɿ ɧɚ ɫɶɨɝɨɞɧɿ ɜɢɡɧɚɧɢɣ. 
ɉɪɨ ɰɟ ɫɜɿɞɱɚɬɶ ɿ ɧɚɭɤɨɜɿ ɞɨɫɥɿɞɠɟɧɧɹ 
ɿɧɞɢɜɿɞɭɚɥɶɧɢɯ ɝɪɚɧɟɣ ʀɯ ɯɭɞɨɠɧɶɨɝɨ ɫɜɿɬɭ, 
ɣ ɡɚɝɚɥɶɧɚ ɨɰɿɧɤɚ ɱɢɬɚɰɶɤɨɝɨ ɡɚɝɚɥɭ, ɚ 
ɬɚɤɨɠ ɦɿɫɰɟ ɬɚ ɪɨɥɶ ɭ ɤɭɥɶɬɭɪɧɨ-

ɦɢɫɬɟɰɶɤɨɦɭ ɣ ɨɫɜɿɬɧɶɨɦɭ ɠɢɬɬɿ ɤɪɚɸ. 
Ʉɨɠɟɧ ɿɡ ɧɢɯ ɫɬɜɨɪɢɜ ɜɥɚɫɧɭ ɯɭɞɨɠɧɸ 
ɫɢɫɬɟɦɭ, ɜɢɹɜɢɜ ɿɧɞɢɜɿɞɭɚɥɶɧɢɣ ɬɜɨɪɱɢɣ 
ɩɨɱɟɪɤ, ɡɚɫɜɿɞɱɢɜ ɚɜɬɨɪɫɶɤɭ ɜɟɪɫɿɸ 
ɝɿɩɨɬɟɡɢ ɛɭɬɬɹ. ɉɪɨɬɟ ɧɟ ɦɨɠɧɚ ɧɟ 
ɡɚɭɜɚɠɢɬɢ, ɳɨ ɭɫɿɯ ʀɯ ɨɛ’єɞɧɭє ɱɢɦɚɥɨ 
ɫɩɿɥɶɧɢɯ ɡɦɿɫɬɨɜɨ-ɮɨɪɦɨɬɜɨɪɱɢɯ ɨɡɧɚɤ. ɍ 
ɰɶɨɦɭ ɪɹɞɭ ɨɱɟɜɢɞɧɢɦ ɩɨɫɬɚє ɜɢɪɚɡɧɟ 
ɦɿɮɨɥɨɝɿɱɧɟ ɹɞɪɨ ɨɛɪɚɡɧɨ-ɫɢɦɜɨɥɿɱɧɢɯ 
ɫɬɪɭɤɬɭɪ, ɳɨ ɡɚɫɜɿɞɱɭє ɫɢɧɬɟɡ ɤɨɞɿɜ ɪɿɡɧɢɯ 
ɝɨɪɢɡɨɧɬɿɜ ɫɩɪɢɣɧɹɬɬɹ ɬɚ ɜɿɞɨɛɪɚɠɟɧɧɹ 
ɫɜɿɬɭ. 

ɏɭɞɨɠɧє ɦɢɫɥɟɧɧɹ ɩɪɢɞɭɧɚɣɫɶɤɢɯ 
ɩɨɟɬɿɜ ɮɭɧɤɰɿɨɧɭє ɜ ɬɢɩɨɥɨɝɿɱɧɨɦɭ ɤɨɥɿ 
ɦɿɮɨɥɨɝɿɱɧɨʀ ɬɟɱɿʀ ɭɤɪɚʀɧɫɶɤɨʀ ɩɨɟɡɿʀ ɞɪɭɝɨʀ 
ɩɨɥɨɜɢɧɢ ɏɏ ɫɬ. ɣ ɩɪɨɞɨɜɠɭє ɬɚ ɪɨɡɝɨɪɬɚє 
ʀʀ ɦɿɮɨɫɨɮɫɶɤɭ ɥɿɧɿɸ (Ȼ.-ȱ. Ⱥɧɬɨɧɢɱ, 
ȼ. ɋɜɿɞɡɿɧɫɶɤɢɣ, Ɇ. Ⱦɪɚɣ-ɏɦɚɪɚ, ɪɚɧɧɿɣ 
ɉ. Ɍɢɱɢɧɚ, Ɇ. Ɉɪɟɫɬ, ȱɝɨɪ ɬɚ ȱɪɢɧɚ Ʉɚɥɢɧɰɿ, 
Ɍ. Ɇɟɥɶɧɢɱɭɤ, ȼ. Ƚɨɥɨɛɨɪɨɞɶɤɨ, 
ȱ. Ɇɚɥɤɨɜɢɱ ɬɚ ɿɧ.), ɳɨ ʀʀ ɪɟɩɪɟɡɟɧɬɭɸɬɶ 
ɩɨɟɬɢ «ɛɟɡɩɨɫɟɪɟɞɧɶɨ-ɫɩɨɧɬɚɧɧɨɝɨ, ɱɚɫɬɨ 
ɧɟɨɛ’єɤɬɢɜɨɜɚɧɨɝɨ, ɫɭɛ’єɤɬɢɜɧɨɝɨ ɿ ɬɢɦ 
ɨɫɨɛɥɢɜɨ ɩɪɢɜɚɛɥɢɜɨɝɨ ɫɜɿɬɨɩɿɡɧɚɧɧɹ ɿɡ 
ɫɢɥɶɧɢɦ ɩɚɧɬɟʀɫɬɢɱɧɢɦ, ɡɚɝɚɥɨɦ 
ɧɚɬɭɪɮɿɥɨɫɨɮɫɶɤɢɦ ɡɚɛɚɪɜɥɟɧɧɹɦ» [1, 
ɫ. 116]. 

ɉɪɢɧɚɝɿɞɧɨ ɰɶɨɝɨ ɩɢɬɚɧɧɹ ɬɨɪɤɚɥɢɫɹ 
ɚɜɬɨɪɢ (Ƚ. Ɋɚɣɛɟɞɸɤ, Ʌ. Ɋɟɜɚ-Ʌєɜɲɚɤɨɜɚ, 
Ⱥ. ɋɨɤɨɥɨɜɚ, Ɉ. Ɍɨɦɱɭɤ) ɤɨɥɟɤɬɢɜɧɨʀ 
ɦɨɧɨɝɪɚɮɿʀ «ɍɤɪɚʀɧɫɶɤɟ ɉɪɢɞɭɧɚɜ’ɹ ɭ 
ɫɜɿɬɥɿ ɝɭɦɚɧɿɬɚɪɧɢɯ ɞɨɫɥɿɞɠɟɧɶ» (ȱɡɦɚʀɥ, 


